




committees including the University Curriculum Committee, Academic Program Review
Committee and the Graduate Council. The proposal is supported by senior administration and
the President. The proposal was approved by the Board of Trustees of GSU at the June 2009
meeting and was sent to the illinois Board of Higher Education for approval.

While awaiting IBHE review, the Counseling faculty are working on the formal course syllabi
and catalog display that needed University Curriculum Committee approval. The Ed.D. program
in Counselor Education and Supervision will seek specialized accreditation through the Council
for Accreditation of Counseling and Related Educational Programs (CACREP). The Division
Chair has been in contact with CACREP to determine the procedures to add the Ed.D. program
accreditation to the already accredited master's counseling programs.

Assessment of candidates throughout the program will be a key to its success. Identified
measures will be used to assess and improve student learning, curriculum and instruction. These
measures are a mix of direct and indirect measures. A broader perspective will be needed to
determine the achievement of the expected outcomes of the program and those will be developed
before the program is implemented.

Governors State University's mission is to provide affordable access to education for those who
have been traditionally underserved by higher education. The College of Education's mission
focuses on preparing its students to be reflective lifelong learners; advocates for diversity and
social justice; and engaged, effective, and transformative educators and mental health
professionals. In order to fulfill the university and college missions, GSU faculty believe that it is
critical that practice and professional education including the doctoral level be available to
individuals in our service area. This proposed Ed.D. program will assist GSU in achieving this
goal. Your feedback on this proposal is greatly valued and appreciated.

Respectfully yours,

Deborah E. Bordelon, Ph.D.
Dean, College of Education
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1. Mission 
Describe specific objectives and measurable contributions the program will make to the 
university’s mission, paying particular attention to the program’s consistency with the 
university’s focus statement and priorities. Such objectives and contributions may include:  

 serving a distinct student population; 
 occupational and student demand for the program; 
 meeting the needs of business, employers, and/or society; 
 collaborating with and/or supporting other programs at the institution; and 
 increasing the number of graduates in a high demand or emerging field of study. 

 
 
The proposed doctorate in Counselor Education and Supervision specifically meets the 
values and goals, identified below, associated with the university mission. These values 
and goals are followed by a narrative explaining how the program will help Governors 
State University (GSU) meet the needs of its student population, the demand for the 
program, how it will meet the needs of the region, and the demand for graduates from 
such a doctoral program. 
 
Mission: Governors State University is committed to offering an exceptional and 
accessible education that imbues students with the knowledge, skills, and confidence to 
succeed in a global society. GSU is dedicated to creating an intellectually stimulating 
public square, serving as an economic catalyst for the region, and being a model of 
diversity and responsible citizenship. 
 
Value I: Provide Opportunity and Access: At GSU, those traditionally underserved by 
higher education and residents of our surrounding communities has access to a first-class 
public education. 

Value II: Serve as an economic catalyst:  At GSU, we are committed to the citizens of 
the State of Illinois and our region to serve as an economic catalyst, so that our 
communities grow and flourish. 

Value IV: Demonstrate Inclusiveness and Diversity: At GSU, we embrace diversity 
among students, staff, and faculty as well as members of the broader community, and we 
encourage acceptance of wide-ranging perspectives.  

Goal 4: Visibility, Outreach, and Economic Catalyst:  Pursue initiatives that make GSU a 
preferred destination in the region, that create a vibrant public dialogue, and that increase 
the university's effectiveness as an economic catalyst in the region. 

Goal 3: Continuous Process Improvement: Develop and sustain a climate of 
continuous improvement that is defined by evidence-based decision-making focused on 
enriching the student experience. 

Goal 6: Financial Growth and Sustainability:  Diversify GSU's revenue streams to 
ensure resources that are necessary for institutional growth and fiscal sustainability. 
 



Public Degree Program In-Region Application 

Part 1 [Page 2 of 9 ] 

 
The proposal for an accredited Ed.D. in Counselor Education and Supervision meets both 
GSU’s mission and the policy areas described in the Illinois Board of Higher Education’s 
policy statement, Illinois 2011. The doctorate will provide accessible, high quality 
education with an emphasis on social justice and advocacy. Accessibility, quality 
education, social justice, and advocacy are all major tenets of GSU’s mission, values, and 
goals. 
 
The need for qualified doctoral-level practitioners with counseling-related degrees within 
the GSU region remains significant, and state and national trends also validate the 
viability of such a program. Diversity, leadership, advocacy, critical inquiry, research and 
scholarship are hallmarks of Ed.D. level programs in Counselor Education and 
Supervision. As can be seen from the subsequent data and research, the presence of such 
a program at GSU would allow for professional partnerships to flourish within the GSU 
region as doctoral students and candidates engage in educational and internship-based 
experiences that would place them into local area schools, community counseling 
agencies, private practice arenas, and neighboring community colleges.  These 
partnerships are in direct accordance with what the mission statement proposes as 
benchmarks for success among students, faculty and the society they are aimed to serve.  
It demonstrates a direct connection between student learning and the serving of 
community needs.  An analysis of data and research that documents the increasing needs 
of professional service within the nation, state and region further emphasizes these points. 
 
The Counselor Education and Supervision program was created to meet the needs of 
students, agencies, schools, and universities in the service area of GSU, and of any 
students nationally and internationally that are looking for a quality, accessible, efficient 
doctoral program that is created in-line with the doctoral standards of the Council for 
Accreditation of Counseling and Related Educational Programs (CACREP). According 
to the standards, doctoral degree programs will have a minimum of 96 semester 
hours, which includes entry-level preparation (masters degree), and a minimum of 
two additional years of study to earn a doctorate. The Counseling Program intends to 
apply for accreditation of the doctoral program by CACREP. The three masters-level 
sequences (community, marriage and family, and school) at GSU are already accredited.  
 
The proposed doctoral program in Counselor Education and Supervision at GSU will 
have 48 credit hours and will require a 48 hour masters degree that meets the 
requirements of the entry-level program for CACREP (the entry level program and 
doctoral requirements would meet the requirement of 96 semester hours for the doctoral 
degree). In addition to credit hour requirements, the accreditation standards require that 
doctoral programs address the professional leadership roles of counseling, supervision, 
advanced counseling practice, and research competencies associated with doctoral 
graduates. Doctoral students, no matter where they intend to be employed after 
graduation, have to learn theories related to the principles and practices of counseling, 
theories and practice of supervision, instructional theory related to teaching, pedagogy 
related to advocacy and diversity, models and methods of clinical assessment, and design 
and implementation of qualitative and quantitative research. Per CACREP, there is no 
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distinction between practitioner and researcher; it is up to programs to choose their 
emphasis, but every advanced practitioner is expected to be instructed in scholarly 
pursuits. The objectives of the proposed doctoral program include an emphasis on 
becoming an advanced practitioner in the context of scholarly work. 
 
The model at GSU will be one of practitioner-scholar, rather than scholar-practitioner. 
Although the doctoral program in Counselor Education and Supervision at GSU will be 
focused toward practitioners, CACREP standards require that students be trained in 
clinical practice, advocacy, supervision, teaching, and research. The identities are 
intertwined rather than distinct. The belief is that in order to be an excellent practitioner, 
one need be versed in the ways of supervision, teaching, and research. As a doctoral 
degree holder in Counselor Education and Supervision, one may be called to fulfill any of 
these interconnected roles. Coursework emphasizes practice, supervision, teaching, and 
the consumption and production of scholarly work. Because the program will be 
practitioner-oriented, the capstone project will be oriented toward exploration of clinical 
questions and work. 
 
 
2. Need 
Explain how the program will meet regional and state needs and priorities. 
 
The proposed doctoral program meets the Illinois 2011 goals of affordability, diversity, 
attainment, and efficiency. Currently, there are no doctoral level programs in Counselor 
Education and Supervision available for students in our region. The closest public or 
private university programs are at Northern Illinois University (NIU) and Southern 
Illinois University (SIU).  Both are distance and cost prohibitive for serving the 
population designated in GSU’s mission.  
 
A doctoral program serving the immediate five county areas and training students who 
intend to remain in said area would provide a reliable source of much needed service 
providers.  The Counseling Program at GSU has one of the most diverse student bodies in 
the nation, which lends both credibility and sensitivity to addressing the needs of 
minority groups. Students attending the doctoral program would know the needs of 
minority groups within the area because they have lived within it for much of their lives. 
They have attended the public schools and worked with many of the community 
institutions that are currently struggling to find appropriate experts to fill their job 
vacancies.  Unlike many universities that struggle to recruit women and minority 
students, GSU works from an applicant pool that already has a significant amount of such 
students who are competent, eager, and willing to receive doctoral training. 
 
The specific need for minorities to be represented within the doctoral field, especially 
within the academic venue (Bradley & McCoy, 2004) is also what makes the potential 
applicant pool for this program important. Bradley and McCoy (2004) managed to 
identify only 49 African American faculty members within 125 CACREP-accredited 
programs in counseling out of an existing pool of 159 programs.  Of this sample, 19 of 
these individuals were women and 22 were men. The only comparable statistic last 
collected about CACREP-accredited Counseling Education programs was by Hollis 
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(2000) who found that the total number of faculty members within all programs 
comprised 1,207 individuals.  The six year averages demonstrate that 46% of counseling 
students were minorities. The university not only has the opportunity to address the 
critical need for such individuals to continue their education, but also serves as a model 
for other programs to do so. 
 
 
3. Illinois 2011 
Demonstrate how the proposed program will support one or more goals of Illinois 2011, the 
Illinois Board of Higher Education’s Strategic Initiative. Programs do not have to contribute to 
every goal, but must contribute to at least one. 
 
Goal How met 
1. AFFORDABILITY – To help ensure 
college is affordable for all Illinoisans, 
particularly low-income students. 

Students will take 6 credit hours a 
trimester (3 trimesters a year for a total of 
8 trimesters). 
 
GSU tuition and fees for 48 credit hours (8 
trimesters)=$19,680 
($2,100 per six credit hours; $360 fees per 
six credit hours)  
-NIU tuition and fees for 75 credit 
hours=$26,108  
($1,524 in tuition per six credit hours hour; 
$507 fees per 6 credit hours) 
SIU tuition and fees for 70 credit 
hours=$32,717.49 
($1,883.40 in tuition per 6 credit hours; $ 
922.56 fees per 6 credit hours)  
 

2. ATTAINMENT – To improve 
educational attainment for all Illinois 
students, through a seamless P-20 system of 
high quality teaching and learning, through 
an increased focus on outreach to non-
traditional students, and through stronger 
emphasis on preparing graduates in high-
demand workforce areas.  

The program will support the statewide 
goal of quality education by providing 
increased opportunities for continuing 
education and professional advancement 
for school counselors.  Counseling is one 
of the academic programs that responds to 
high need areas and provides resolutions to 
educational personnel shortage issues.  
This program will provide an opportunity 
for master’s level counselors in Chicago, 
South Cook County, Will, Kankakee, 
Kendall and Iroquois counties, and in 
central Illinois to achieve an Ed.D. in 
Counselor Education and Supervision at a 
time when there is a growing demand for 
both Master’s and doctoral level training in 
this field.  
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There is not a single doctoral level 
program in Counselor Education and 
Supervision available for students in our 
region. The closest public or private 
university programs are at Northern 
Illinois University (NIU) and Southern 
Illinois University (SIU).  Both are 
distance and cost prohibitive for serving 
the population designated in GSU’s 
mission. The cost for the Ed.D. in 
Counselor Education and Supervision at 
Governors State University is considerably 
less than at NIU or SIU. Comparisons 
were made for total credit hours in the 
program and taking 2 classes per semester 
(3 semesters a year). GSU has 48 hours 
(compared to 70-75) because only 
essential courses needed to meet 
accreditation standards were included in 
the required courses and credit hours 
needed for internship and the capstone 
project were streamlined in order to reduce 
the number of credit hours needed to 
complete these experiences. Students may 
choose, if they wish, to add credit hours to 
their program in order to specialize in 
certain areas/topics. 
 

3. DIVERSITY – To increase access and 
success in more diverse college student 
body and faculty ranks, including those 
with disabilities. 

The Ed.D. in Counselor Education and 
Supervision will be designed as a unique 
quality program focusing on diverse 
educational leadership for student 
development in school, family, community 
and cultural contexts.   
 
Graduates of the GSU Ed.D. in Counselor 
Education and Supervision will contribute 
to the base of minority faculty in 
education. Approximately 46% (6 year 
average) of our M.A. level students in the 
counseling program are non-White.  Many 
outstanding minority students are denied 
doctoral level opportunities because of 
lack of mobility, accessibility and 
resources. 
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4. EFFICIENCY – To promote efficiency 
and accountability in higher education 
operations.  

The GSU program is designed to 
maximize student learning while 
minimizing costs to the student and the 
university. The program is designed to 
meet both IBHE and CACREP standards. 
Students will be trained in advanced 
counseling, university-level teaching, 
supervision, and research. The program 
will be self-sustaining through tuition, yet 
still cost students less in money and time 
than other comparable programs. 
 

 
 
 
4. Similar Programs 
Identify similar programs and sponsoring institutions in the state. Compare these programs with 
the proposed program. Discuss the possible impact of the proposed program on the existing 
similar programs. 
 
Currently there are 49 CACREP-Accredited, doctoral level Counselor Education and 
Supervision programs in the United States. In Illinois there are only two CACREP-
accredited doctoral Counselor Education and Supervision programs despite the fact 
that there are 12 masters level programs with 25 sequences in counseling. A summary of 
schools in Illinois, a summary of all CACREP programs, and a list of all CACREP 
doctoral programs are listed in the tables below. 
 

List of accredited masters in Illinois:
 
1. Argosy University, Schaumburg: Community Counseling, M.A. 
2. Bradley University, Peoria: Community Counseling, School Counseling, M.A. 
3. Chicago State University, Chicago: Community Counseling, School Counseling, M.A. 
4. Concordia University, River Forest: Community Counseling, School Counseling, M.A. 
5. Eastern Illinois, University, Charleston: Community Counseling, School Counseling, M.A. 
6. Governors State University: Community Counseling, School Counseling, Marriage and Family 

Counseling, M.A. 
7. Northeastern Illinois University: Community Counseling, Marriage and Family Counseling, School 

Counseling, M.A. 
8. Northern Illinois University, DeKalb: Community Counseling, School Counseling, M.S.Ed. 
9. Roosevelt University, Chicago: Community Counseling, Mental Health Counseling, M.A. 
10. Southern Illinois University, Carbondale: Community Counseling, Marriage and Family Counseling, 

School Counseling, M.S.Ed. 
11. University of Illinois at Springfield: Community Counseling, School Counseling, M.A. 
12. Western Illinois University, Moline: Community Counseling, School Counseling, M.S.Ed. 

List of accredited doctoral programs in Illinois:
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1. Northern Illinois University, DeKalb: Counselor Education and Supervision, Ed.D. 
2. Southern Illinois University, Carbondale: Counselor Education and Supervision, Ed.D. 
 

 
The doctoral program at GSU will have minimal impact on the two other doctoral 
programs in Illinois. Both programs are out of GSU’s service area. There are 12 
accredited masters programs in Illinois (plus non-accredited counseling programs) 
feeding into two doctoral programs. It is most likely that GSU will attract mostly regional 
students who do not currently have an accessible counselor education doctoral degree. 
 
 
5. Future Employment Opportunities 
Discuss estimated future employment opportunities for graduates of this program. Compare the 
estimated need for graduates with the estimated number of graduates from this program and 
existing programs identified above. Where appropriate, provide documentation by citing data 
from such sources as employer surveys, current labor market analyses, and future workforce 
projections (whenever possible, use state labor projections). 
 
Though this program will have appeal to students from outside of the region, one of the 
particular strengths this program presents to GSU is its ability to serve the immediate 
service region.  There is a  need for advanced practitioners, supervisors, and counselor 
educators in the state and in the nation. The State of Illinois’s Occupational Employment 
Projections for long-term data ranging from 2004-2014 specifically indicate that the field 
of counseling within the state is expected to have an average annual job opening of 2,391 
positions, with 1,128 of these positions resulting from expected growth and 1,263 
positions resulting from replacements.  This is an expected change of 17.09%.  Mental 
health counseling is expected to have an average annual job opening of 118 positions, 
with 52 of these positions resulting from expected growth and 66 resulting from 
replacements. This is an expected change of 18.07%. School counseling is expected to 
have an average of 254 positions, with 79 of these positions resulting from expected 
growth and 175 resulting from replacements.  This is an expected change of 10.35%.  
There clearly is a need for counselor educators and supervisors within the state that will 
continue to grow on a consistent yearly basis. 
 
Within Cook County, similar trends are noted by the State of Illinois’s Occupational 
Employment projections from 2004-2014.  The field of counseling is expected to have an 
average annual job opening of 1,148 positions, with 584 of these positions resulting from 
expected growth and 564 positions resulting from replacements.  This is an expected 
change of 19.81%.  Mental health counseling is expected to have an average annual job 
opening of 56 positions, with 24 of these positions resulting from expected growth and 32 
positions resulting from replacements.  This is an expected change of 17.04%.  School 
counseling is expected to have an average annual job opening of 112 positions, with 41 of 
these positions resulting from expected growth and 71 positions resulting from 
replacements.  This is an expected change of 13.11%.  In addition, there is a lack of 
highly qualified minority professionals in the field, and particularly within the region of 
Governors State University. 
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There is also a need at national and individual level for a doctoral program. The U.S. 
Department of Labor (2006) has also stated that employment of Psychologists and 
Counselor Educators is expected to grow faster than average for all occupations through 
2014 because of increased demand for psychological and educational services within 
schools, hospitals, social service agencies, mental health centers, substance abuse 
treatment clinics, consulting firms, and private companies. In addition, at the individual 
level, students who are currently enrolled within our Counseling program have informally 
been surveyed about their interests regarding a Ed.D. program in Counselor Education 
and Supervision. Over 25% (50 students) emailed to express their interest in pursuing a 
doctorate at GSU. In addition, we have had inquiries from professionals in the area and 
inquiries from students at the national counseling convention. In addition, faculty from 
Chicago State have contacted us to inquire about the possibility of having a partnership 
with their masters program for their students who are interested in pursuing a doctorate. 
They stated that there are no easily accessible and affordable doctoral programs in 
counselor education for their students. 
 
There are approximately 300 postings for counseling positions involving opportunities to 
serve as directors of mental health centers, university counseling centers, and various 
other agencies.  The increased earning potential and diversity of jobs one may attain with 
a doctoral degree in Counselor Education and Supervision may be a motivating factor for 
students to pursue a doctoral degree.  The establishment of such a program at GSU would 
allow for partnerships with such agencies within the GSU region to form and strengthen 
as students seek internship training and future employment from such places. 
 
 
6. Background 
Describe the development of the program, including historical and institutional context of the 
program’s development. Also discuss any special needs for this program as expressed by state 
agencies, industry, research centers, or other educational institutions. 
 
The doctoral program in Counselor Education and Supervision has emerged from a 
successful masters program that has existed for over twenty years. Recently, the masters 
program went through the re-accreditation process through CACREP and passed with no 
stipulations. In addition, the site visitors documented in their report that GSU had one of 
the premiere training programs for counseling. The counseling program has three 
sequences: community, marriage &family, and school. Each one of these sequences were 
re-accredited. While masters program has approximately 200 students and is quite 
successful, in recent years there has been more demand for continued education and 
training through doctoral work. Governors State University has recently begun to offer 
professional doctoral programs and the Counseling Program is a strong candidate for 
such a program. 
 
The profession of counseling and Counselor Education and Supervision has transformed 
over recent years to meet the needs of individuals requiring consultation, supervision, and 
program development issues related to human growth, development, achievement, and 
success (Erford, 2003; Kampwirth, 2006).  These needs are expressed by community 
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members, businesses, school systems, mental health agencies, and state and federal 
institutions (ACA, 2006; APA, 2006; ASCA, 2006).  Though a master’s level degree 
allows for counselors to perform some of the aforementioned services, the expertise and 
specific training of individuals at the doctoral level affords graduates more diverse career 
opportunities and increases their earning potential. For example, graduates interested in 
teaching in tenure-track positions in Counselor Education and Supervision will, 
beginning in 2011, be required to have earned a doctorate in a CACREP-accredited 
Counselor Education and Supervision program. In addition, doctoral level prepared 
practitioners can be reimbursed at a higher level and have more opportunities for 
administrative and supervisor positions in agencies and universities.   
 
An Ed.D. program in Counselor Education and Supervision allows for Governors State 
University to be in the vanguard of where the counseling profession appears to be 
headed.  There has been a tremendous push for Counselor Educators to assume 
responsibilities within the field of education and counseling, especially for academic 
services.  Starting in 2011, CACREP is planning to allow only individuals with doctoral 
degrees in Counselor Education and Supervision to teach within masters and doctoral 
degree level programs with such accreditation.  There are only 52 Counselor Education 
and Supervision doctoral programs that currently exist within the United States, and only 
two that currently exist within the state of Illinois.  Because of the likelihood that many 
faculty from the Baby Boom generation are apt to retire around 2011, coupled with the 
anticipated restrictions of who will be able to fill these vacancies, it is clear that a Ed.D. 
program in Counselor Education and Supervision at Governors State University would be 
advantageous for students who wish to seek academic positions.  However, the flexibility 
and diversity of the degree would also allow for graduates of this program to successfully 
find positions within private, school-based and community-based practice agencies that 
are also gravitating toward hiring individuals who have Counselor Education 
backgrounds.   
 
In addition, there is a need for Counselor Educators at the national and local level (see 
page 11 for statistics). The need for Psychologists and Counselor Educators is expected to 
grow faster than average through 2014 (U.S. Department of Labor, 2006). Only two other 
Universities in Illinois (Southern Illinois University and Northern Illinois University) 
offer a CACREP-accredited doctoral degree. Taking into account GSU’s social justice 
mission, the doctoral degree here would be more affordable and take less time than any 
other CACREP-accredited doctoral program currently being offered in the United States, 
while at the same time not sacrificing quality. 
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7. Program Description 
Provide a brief narrative description of the program, including a list of its central academic 
objectives. Explain how the curriculum is structured to meet the program’s stated objectives. 
 

PROGRAM DESCRIPTION AND OBJECTIVES  
 

The doctorate in Counselor Education and Supervision is based on a practitioner-scholar 
model with an emphasis on the individual, couple, family, community, educational, and 
societal systems.  This program is primarily a service-oriented model, but specific 
emphasis on scholarly writing for the purposes of professional publishing and grant-
writing. Congruent with CACREP objectives, the purpose of a Counselor Education and 
Supervision doctoral degree is to produce advanced clinicians, supervisors, competent 
researchers, and educators. A significant strength of the program is its experiential 
components in which all graduates will have had direct supervised experience in 
counseling, supervision and teaching at the university level. In addition, the doctoral 
program has a developmental emphasis in order to address goals articulated in the Illinois 
Commitment of IBHE and the Illinois State Board of Education’s (ISBE) new content 
area standards that were implemented in 2004. There is also a direct focus on 
multicultural competencies. 
 
Graduates with a doctoral degree in Counselor Education and Supervision at GSU will be 
prepared to be highly knowledgeable, skilled, dedicated, and ethical professionals, 
practitioners, researchers, and educators. Our doctoral graduates will provide leadership 
and expert service that enhances diverse student development in the school, family, 
community, and cultural contexts that will advance the accountability of counseling 
services.  The counseling faculty at GSU is diverse in our cultural/ethnic backgrounds, as 
well as our fields of professional certification and licensure.  Faculty emphasize the link 
between child, family, community, school and government agencies in planning multi-
systemic interventions that will have the most positive impact on the lives of children and 
adults, while simultaneously strengthening families and supporting schools in their 
primary role of educating children. 
 
The doctorate in Counselor Education and Supervision emphasizes the leadership and 
advocacy duties of counselors. All counseling students are expected to treat fellow 
professionals, the public, and clients with respect and advocate for the rights of diverse 
groups. Advocating for diverse groups can be done at the personal, community, 
professional, and societal levels. Students are encouraged to advocate at each of these 
levels.  
 
Learning Objectives of the Ed.D. in Counselor Education and Supervision 
 
Learning experiences beyond the entry-level are required in all of the following content 
areas: 
 

1) theories pertaining to the principles and practices of counseling, career 
development, group work, systems, and consultation; 
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2) theories and practices of counselor supervision; 
3) instructional theory and methods relevant to Counselor Education and 

Supervision; 
4) competencies required to teach within institutions of higher education; 
5) pedagogy relevant to current social and cultural issues, including social 

change theory and advocacy action training; 
6) design and implementation of quantitative research and methodology, 

including univariate, multivariate, and single-subject design; 
7) design and implementation of qualitative research, including grounded theory, 

ethnographic, and phenomenological methodologies; 
8) models and methods of assessment and use of data; 
9) ethical and legal considerations in Counselor Education and Supervision (e.g., 

the ACA Code of Ethics); and 
10) the role of racial, ethnic, and cultural heritage, nationality, socioeconomic 

status, family structure, age, gender, sexual orientation, religious and spiritual 
beliefs, occupation, physical and mental status, local, regional, national, 
international perspective, and equity issues in Counselor Education and 
Supervision programs. 

 
It is expected that doctoral students will have experiences that are designed to: 
 

1) develop an area of professional counseling expertise; 
2) develop collaborative relationships with program faculty in teaching, 

supervision, research, professional writing, and service to the profession and 
to the public; 

3) foster participation in professional counseling organizations, including the 
Association for Counselor Education and Supervision (ACES) and ACA; 

4) meet criteria for appropriate credentials 
5) promote scholarly counseling research; and 
6) enhance technical competence. 

 
 

PROGRAM STRUCTURE 
 

The doctoral program in Counselor Education and Supervision is designed for students 
who hold a masters degree from a CACREP-accredited counseling, a degree in 
counseling, or a degree in a related field. Students are expected to attain advanced level 
competence in counseling, supervision, teaching, research, and advocacy and leadership. 
Teaching, supervision, practicum, and internship experiences are required. The doctoral 
program requires passing of the doctoral written and oral comprehensive examinations, 
and completion of a capstone project. The program is designed to be completed in less 
than three years, taking 18 credit hours a year. 
 
Academic advisor and Faculty advisor 
Upon admission to the Ed.D. program in Counselor Education and Supervision, each 
student will be assigned two advisors. All doctoral students will be assigned an academic 
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advisor and a faculty advisor. The academic advisor will assist with the coordination of 
the student’s plan of study and necessary paperwork that is to be filed with the 
appropriate GSU office for dealing with admission, candidacy, and graduation matters.  
Together, the academic advisor and faculty advisor work together to decide what courses 
are allowed to count toward the prerequisite entry-level course work for the doctoral 
degree. The faculty advisor is in charge of mentoring the doctoral student and the 
comprehensive exam, oral defense, internship, and capstone project process.  As the 
student’s specialized interest(s) develop, the faculty advisor may be changed by 
following the procedures outlined in the Program Handbook. 
 
Continuous Enrollment Requirement 
Doctoral students must register for a minimum of 6 graduate credits per trimester while 
taking coursework and internship. If students have not finished their capstone project and 
successfully defended it by the end of internship they will have to continue to sign up for 
the capstone project course (3 credit hours) until the capstone project has been 
successfully defended.  
 
Time Limit 
Students must complete all coursework for the degree, internship, and capstone project 
within seven years after admission to the doctoral program.  
 
Credits 
The doctoral program in Counselor Education and Supervision requires a minimum of 48 
credit hours. More hours may be taken in order for the student to specialize his/her 
studies, or more credits may be required in order to meet prerequisite requirements for 
the doctoral program. 
 
Transfer Credits 
Up to 25% (12 Credit Hours) may be transferred from an accredited college or university. 
All transfer credit must be at the “A” or “B” level in graduate courses. Transfer credits 
earned ten or more years before student’s degree program at GSU will not be accepted 
toward degree requirements unless approved by the faculty advisor, division chair, and 
dean. The credits must be approved as being equivalent to the required coursework in the 
doctoral program. Any student who seeks to enroll in courses elsewhere while enrolled in 
the GSU doctoral program must receive prior approval from the faculty advisor, division 
chair and dean. Transfer credits from other universities will not be computed as part of a 
student’s GSU grade point average.  
 
Comprehensive Exam and Oral Defense 
Counselor Education and Supervision doctoral students are required to complete written 
and oral comprehensive examinations before they are granted candidacy. The purpose of 
the written and oral exams is to synthesize previous coursework and experiences, and 
allow students to demonstrate their mastery of advanced practitioner knowledge and 
skills. The Oral Defense is scheduled upon successful completion of the Comprehensive 
Exam. For more detail please see the Program Handbook. 
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Candidacy  
In order to progress to internship a student must have received Candidacy. Candidacy is 
conferred upon a student once he/she has completed all coursework required before 
internship, passed the written Comprehensive Exam, and passed the Oral Defense.  
Candidacy is part of the ongoing evaluation process of doctoral students and its conferral 
is an indication that the faculty agree that the student is ready to progress to internship. 
 
Teaching Experience 
Congruent with the mission of Counselor Education programs, all doctoral will be 
afforded the opportunity to gain experience as a Counselor Educator in the classroom. 
Following the successful completion of PSYC8XX, Teaching in Psychology and 
Counseling, a doctoral student will be given the opportunity to teach or co-teach under 
the supervision of a faculty member, an undergraduate and graduate class at Governors 
State University. During internship students may have the opportunity to teach masters 
level courses under the supervision of a faculty member. This experience may be credited 
as part of internship with the permission of both the academic advisor and the faculty 
advisor.  Teaching is not a required part of the program or internship and a limited 
number of half-time assistantships will be available for those interested in teaching. 
 
Practica and Internship 
Doctoral students are required to participate in two advanced practica and an internship. The 
practica may be done onsite or offsite and they must equal a minimum of 100 clock hours and 40 
client contact hours. Students enrolled in a practicum must have professional insurance and 
receive weekly individual/triadic and group supervision.  
 
After earning candidacy, doctoral students are required to complete doctoral-level counseling 
internships that total a minimum of 600 clock hours.  The 600 hours include supervised 
experiences in clinical settings, teaching, and supervision.  The internship includes most of the 
activities of a regularly employed professional in the setting. The 600 hours can be allocated at 
the discretion of the faculty advisor in consultation with the student, based on experience and 
training.  During the doctoral internship students must receive weekly individual/triadic 
supervision. In addition, group supervision is provided on a regular schedule with other students 
progressing through internship. Individual/triadic supervision is usually performed by a site-
supervisor and group supervision is usually provided by a program faculty member. As part of 
the internship process, all students will be given the opportunity to teach. 
 
Capstone project 
The capstone project is used to synthesize the knowledge and skills gained by the student 
as a result of his/her matriculation through the Ed.D. program in Counselor Education 
and Supervision.  This project is to consist of quantitative or qualitative inquiry on the 
part of the student to investigate a topic of interest related to his/her primary subject area 
of study. Examples of capstone project projects include quantitative research, in-depth 
case studies, program evaluation, or an extensive literature review.  
 
To ensure standards across programs and within GSU standards, a doctoral committee 
composed of  four  tenured/tenure track faculty members (3 from  Counseling and 1 
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member from outside of the Counseling Program)  will review this project from its 
inception to its final defense.  The student works with his/her chair in an advisory manner 
by which the topic of inquiry will be selected, proposed and formally investigated.  The 
chair and student are responsible at all times for ensuring that the study is properly 
documented and approved by all necessary channels involved with the review of studies 
that incorporate human participants.  At GSU, the policies and procedures regarding 
Institutional Review Board (IRB) protocol are to serve this primary capacity.  External 
constituencies may have their own independent review and approval process for research 
involving human subjects that must also be followed by chair and student in such cases. 
 
Input from other faculty members can be solicited, but the primary responsibility for 
constructing the essential guidelines of the project are primarily negotiated between 
student and committee chair. Synthesis of knowledge and skill will be evaluated on the 
part of the committee based on the student’s written submissions of scholarly research 
that is to follow guidelines and ethical principles of study that align with GSU and ACA 
policy, and is composed along the professional guidelines of the American Psychological 
Association’s (APA) professional writing style.  Oral evaluation of the student will also 
be assessed by the committee in order to demonstrate that the student has met the 
proposed learning goals and articulations of his/her program’s curriculum.   
 
 
Curriculum Plan: Ed.D. in Counselor Education and Supervision 
 
Total 48 hours  
Prerequisite 48 hour CACREP master’s degree or equivalent as determined through 
transcript review 
 
Professional Identity, Roles and Ethics (12) 
COUN901 – Professional Identity in counselor Education and Supervision (3) 
COUN930 – Advanced Counseling Theory (3) 
COUN955 – Supervision (3) 
PSYC8XX (currently a topics number, PSYC 630, but will be changed to a permanent 
number) – Teaching in Psychology and Counseling (shared course, 3) 
 
Practicum (6) 
COUN960 – Advanced Counseling Skills Practicum I (3) 
COUN961 – Advanced Counseling Skills Practicum II (3) 
 
Human Development and Biological Bases of Behavior (3) 
PSYC829 – Advanced Human Development (3) 
 
Appraisal (3) 
PSYC 857 – Individual Assessment: Personality (3) 
 
Research (9) 
STAT860 – Advanced Statistics (3) 
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PSYC849 – Advanced Research Seminar (3) 
COUN826 – Research Literature in Counseling and Psychotherapy (3) 
 
Internship (6) 
COUN990 – Internship I (3) 
COUN991 – Internship II (3) 
 
Capstone Project (9) 3 credit hours; repeatable COUN 999: Capstone project (total of 9 
credits) 
 
Course Descriptions 
 
COUN901 – Professional Identity in Counselor Education and Supervision (3) 
Presents major information related to the role of being a counselor educator and supervisor. Students will 
learn about professional organizations, ethics, and legal responsibilities related to the field of counseling. In 
addition, students will learn about the importance of research, scholarship, leadership, and advocacy as it 
relates to the role of counselor educator. Prerequisites: Admission to Counselor Education and Supervision 
Program 
 
COUN930 – Advanced Counseling Theory (3) 
Covers major counseling theories, their strengths and weaknesses, theoretical basis for efficacy, 
applicability to diverse populations, and ethical considerations. Prerequisite: COUN 600, COUN 630, 
COUN 810, COUN 847, COUN845 or permission of instructor. 
 
COUN955 – Supervision (3) 
Students will learn: the purpose of clinical supervision, theoretical frameworks and models of supervision, 
roles and relationships related to supervision, and the ethical considerations of supervision. In addition, 
students will be required to supervise master’s level students. Prerequisites: COUN960 
 
PSYC8XX – Teaching in Psychology and Counseling (shared course, 3) 
Students will understand the major roles, responsibilities, and activities of a university level professor. 
Students will develop a philosophy of teaching and learning, identify and demonstrate knowledge of 
instructional theory and methods, and know the ethical, legal, and multicultural issues related to teaching at 
the university level. Completion of this course will allow all doctoral students to be eligible to teach at GSU 
in an adjunct instructor capacity. Doctoral students will be required to do extra readings and/or project. 
 
COUN960 – Advanced Counseling Skills Practicum I (3) 
Students will be placed in an agency or school to work with clientele in a role related to the duties of a 
professional counselor. Prerequisite: Permission of Instructor.  
 
COUN961 – Advanced Counseling Skills Practicum II (3) 
Students will be placed in an agency or school to work with clientele in a role related to the duties of a 
professional counselor. Prerequisite: COUN960 
 
PSYC829 – Advanced Human Development (3) 
Presents up-to-date research and theory in developmental psychology. Evaluates developmental issues at all 
stages of life.  Provides links between theoretical and applied issues of development including the potential 
influences of a variety of factors. Doctoral students will be required to do extra readings and/or project. 
Prerequisite: One developmental course. 
 
PSYC 857 – Individual Assessment: Personality (3) 
Covers the assessment of social/emotional functioning and personality, including necessary skills and 
knowledge problems referred to the school psychologist. Behavior rating scales, observation, and projective 
techniques are covered. Includes recommendations for intervention. (currently the prerequisites are 
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PSYC410, PSYC610, and PSYC846—the prerequisites will be changed to PSYC410 or COUN630, 
PSYC610, and PSYC846 or COUN855). Doctoral students will be required to do extra readings and/or 
project. 
 
STAT860 – Advanced Statistics in Behavioral Sciences (3) (shared course) 
Reviews briefly regression analysis and one-way analysis of variance. Focuses on multiple regression and 
other analyses of variance. Doctoral students will be required to do extra readings and/or project. 
Prerequisite: STAT468 
 
PSYC849 – Advanced Research Seminar (3) (shared course) 
Advanced study of both quantitative and qualitative research design in the social sciences.  Emphasis is 
placed on the explicit statement of a research hypothesis, the relation of the research design to both the 
hypothesis and the proposed statistical analyses; and the limitations that the design placed on the 
conclusions that can be drawn from the data.  Topics include experimental design, quasi-experimental 
design, case study research, time-series analyses, and observational studies.  Doctoral students will be 
required to do extra readings and/or project. Prerequisites: STAT468 and PSYC560 (or equivalent courses) 
with a “B” or better in each. 
 
COUN826 – Research Literature in Counseling and Psychotherapy (3) 
Provides counselors and psychotherapists with methods and criteria to locate and evaluate research 
literature on counseling and psychotherapy. Emphasizes examination and understanding of research 
questions and findings. Prerequisites: PSYC544, PSYC560, or COUN630. 
 
COUN990 – Internship I (3) 
Supervised experiences in clinical practice, supervision, research, and/or teaching. The internship includes 
most of the activities of a regularly employed professional in the setting. The 600 hours can be allocated at 
the discretion of the faculty advisor and student, based on experience, training, and career objectives. 
Prerequisites: Completion of all doctoral courses except for capstone project hours. 
 
COUN991 – Internship II (3) 
Supervised experiences in clinical practice, supervision, research, and/or teaching. The internship includes 
most of the activities of a regularly employed professional in the setting. The 600 hours can be allocated at 
the discretion of the faculty advisor and student, based on experience, training, and career objectives. 
Prerequisite: COUN990 
 
COUN 999: Capstone project (3; repeatable) 
Student is to work on capstone project proposal, data collection, and/or writing of the final capstone 
project. Prerequisite: Permission of Faculty Advisor and Division Chair. See Program Handbook for 
procedures. 
 
 
 
8. Admissions Requirements 
Provide a brief narrative description of minimum admission requirements. 
 
Applicants will meet with an admissions committee prior to acceptance into the program.  
Applicants will be ranked for admission on the basis of their academic potential and the 
admission criteria.  Applicants must have completed a masters degree in counseling 
(preferably CACREP approved) or a related field by the time they enter the doctoral 
program. Students may be admitted to the program even if they do not have all of the 
CACREP prerequisites for the doctoral program. However, they must complete these 
prerequisites before entering Advanced Practicum (COUN960).  
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In addition to meeting university admission criteria, applicants must 
 

1. Submit a statement describing personal and professional goals for seeking an 
Ed.D. in Counselor Education and Supervision along with a vita or resume 
summarizing prior education and employment history and pertinent 
professional activities. 

2. A Masters Degree in Counseling or closely related field from an accredited 
institution and a minimum GPA of 3.0. 

3. The following minimum scores on the Graduate Record Exam taken within 
the past five years of intended admission: a combined verbal and quantitative 
score of 1000 points on the Graduate Record Examination and a 4.0 on the 
analytical writing section. 

4. Three letters of recommendation by professionals who hold doctorates in 
Counseling or related fields. 

5. An interview with a faculty admissions committee. 
 
 
Ed.D. in Counselor Education and Supervision Requirements: 
 
Masters Degree Coursework: Students must have completed a masters degree in 
counseling or a related field before entering the doctoral program. Students’ masters 
coursework must be equivalent to entry-level coursework earned in a CACREP-
accredited masters degree. Students graduating from a CACREP-accredited masters 
degree automatically meet the prerequisite masters degree coursework. Candidates who 
did not graduate from a CACREP-accredited masters degree must have coursework 
equivalent to the following coursework before or during the doctoral program:   
 
Core Coursework: 
PSYC 610 Measurements and Evaluation (3) 
PSYC 720 Social and Cultural Foundations (3) 
COUN 600 Professional Orientation and Ethical Standards for Counselors (3) 
COUN 620 Life Span Developmental Issues (3) 
COUN 630 Counseling Theories (3) 
COUN 725 Family Systems: Theory and Practice (3) 
COUN 730 Life Style and Career Development  (3) 
COUN 810 Beginning Counseling and Human Relations Skills (3) 
COUN 811 Interventions with Children and Adolescents (3) 
COUN 847 Group Dynamics and Intervention (3) 
COUN 855 Assessment and Treatment Planning (3) 
 
Must also have a 100 clock hour practicum with 40 direct client contact hours (3-9 credit 
hours) and a 600 clock-hour internship with at least 240 direct client contact hours (6 
credit hours) 
 
The core coursework and minimum number of practicum and internship credit hours 
equal 42 credit hours. Students with a masters in counseling or a masters in a related field 



Public Degree Program In-Region Application  

Part 2 [Page 9 of 15 ] 

may use 6 other credit hours of counseling-related coursework toward the prerequisites if 
approved by the academic advisor and faculty advisor.  All doctoral students must have 
48 credit hours approved entry-level work completed before or during the doctoral 
program. 
 
 
 
9. Graduation Requirements 
Provide a brief narrative description of all graduation requirements, including, but not limited to, 
credit hour requirements. 
 
In order to graduate, a candidate must have completed all coursework (minimum of 48 
credit hours) with a minimum cumulative graduate grade-point average of 3.00; been 
advanced to candidacy, passed the comprehensive exam, passed the oral defense, 
completed internship, passed the capstone project defense, applied for graduation, and 
paid all fees. 
 
 
 
10. Student Outcomes 
Explain what students are expected to know and/or be able to do upon completing the program. 
 

STUDENT LEARNING OUTCOMES ASSESSMENT 
 
The student outcome assessment plan is guided by the “goals for students” outlined in the 
next section. The Student Outcome Assessment Plan is based on a developmental 
evaluation process and the professional standards of Counselor Education and 
Supervision.  
 
 
Goals for Students 

I. Develop professional identity as a counselor educator and supervisor 
A. Know the ethical and legal considerations in counselor education. 
B. Know the ACA Code of Ethics. 
C. Learn about the professional publishing and presentation process. 
D. Know the professional organizations and journals related to the field of 

counselor education and supervision.  
E. Understand the impact of diversity and equity issues in counselor education 

programs. 
II. Students will demonstrate competence as a teacher 

A. Students will complete a course in instructional theory and methods related to 
counselor education. 

B. Students will understand the major roles, responsibilities and activities of 
counselor educators. 

C. Students will understand the ethical and legal issues associated with counselor 
preparation training and with teaching.  
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D. Students will create a philosophy of teaching and learning. This statement must 
include knowledge of diversity and advocacy. 

E. Students will identify and demonstrate knowledge of instructional theory and 
methods relevant to counselor education. 

1. Students will co-teach one course with a faculty member. The 
faculty member will formally evaluate the student. 

2. Students will teach two courses under the supervision of a 
faculty member. The faculty member will receive one CUE for 
supervising the student and will formally evaluate the student. 
This will include review of student-created syllabus (which must 
meet program/accreditation standards for the course), teaching 
style, and evaluation methods for class participants.  

F. Student will demonstrate use of technology in teaching and counseling. 
III. Students will demonstrate competence as a researcher 

A. Complete coursework that includes quantitative and qualitative research 
methods. 

1. Demonstrate knowledge of advanced univariate and multivariate 
research designs and data analysis methods. 

3. Demonstrate knowledge of models and methods of assessment. 
4. Demonstrate knowledge of models and methods of program 

evaluation. 
5. Demonstrate the ability to write grant proposals appropriate for 

research, program enhancement, and program development. 
6. Demonstrate the ability to implement a program evaluation 

design.  
B. Complete a capstone project 

1. Demonstrate the ability to design and implement a qualitative or 
quantitative research project, in-depth case study, theoretical 
review, or program evaluation. 

2. Demonstrate professional writing skills for professional 
publication. 

IV. Students will demonstrate competence as a clinician 
A. Students will be able to identify and discuss the major counseling theories, their 

strengths and weaknesses, theoretical basis for efficacy, applicability to diverse 
populations, and ethical considerations related to counseling.  

B. Students will know the different methods for evaluating counseling 
effectiveness. 

C. Students will know the research base for existing counseling theories. 
D. Students will develop their own counseling philosophy statement.  
E. Successfully complete a supervised practicum experience that equals at least 

100 clock hours and 40 hours of direct service hours. This experience will occur 
over two trimesters of practicum. 

F. Students will receive one hour a week of individual supervision and 1 ½ hours 
of group supervision a week from on-campus or off-campus supervisors. 

G. Students will have formal, written evaluation of their skills. 
H. Successfully complete an internship 
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1. Must be a minimum of 600 clock hours. 
2. Hours must include supervised experience in clinical practice, 

supervision, research, and/or teaching. The assigned experiences 
will be determined by the faculty advisor and student. 

3. Student must receive weekly individual/triadic supervision and 
have group supervision on a regular schedule with other students in 
the internship process. 

I. Complete coursework that reviews models and methods of assessment and use 
of data. 

V. Students will demonstrate competence as a supervisor. 
A. Complete coursework in supervision. 
B. Student must demonstrate application of theory and skills of clinical 

supervision. 
C. During supervision course, the student will supervise at least 2 supervisees for 

at least 10 weeks.  
D. Each doctoral supervisee will be supervised by a program faculty member.  
E. The doctoral student must demonstrate knowledge of supervision theory, 

knowledge of supervisee development, roles and relationships related to clinical 
supervision, and ethical standards for supervisors. 

F. Each student will develop and demonstrate a personal style of supervision. 
Students will create a philosophical statement of supervision.  

VI. Students will demonstrate knowledge of leadership and advocacy 
A. Students will understand theories and skills of leadership. 
B. Students will understand theories and skills of advocacy. 
C. Student will understand current political, social, and cultural issues related to 

social change theory and advocacy action planning. 
D. Demonstrate the ability to advocate for the profession and its clientele. 
E. Students will develop a philosophy of leadership and advocacy statement. 

 
 
 
11. Assessment of Student Learning 
Describe how the realization of student outcomes identified above will be measured. Measures 
may include end- or near-end-of-program assessment of student learning, in addition to course 
by-course assessment such as:  (1) evaluation of capstone experiences (senior projects, recitals, 
exhibits, portfolios, etc.); (2) pre- and post-testing (value-added assessment). 
 

MEASURES USED TO ASSESS AND IMPROVE STUDENT LEARNING, 
CURRICULUM, AND INSTRUCTION 

 
Measures of student learning will be multiple and linked to state and professional 
standards, the GSU mission statement, GSU Graduate Studies Competencies, and 
objectives of the Counselor Education and Supervision program.  This data will be 
collected by the Academic Advisor and Program Coordinator and is submitted every year 
to the College of Education every year, summary data will be submitted to CACREP 
(after receiving accreditation) every year, and a more detailed report is submitted to 
CACREP every four years. 
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Measures Used to Assess and Improve Student Learning 
Using assessments to improve student learning includes actual assessment of the 
knowledge and skills a student has acquired. In a Counselor Education and Supervision 
program assessment knowledge would include content-oriented material (e.g. counseling 
theory, supervision theory, code of ethics, knowledge of human development) and insight 
into oneself and one’s influence on others. Skills would include communication and 
techniques related to counseling, supervising, teaching, researching, and writing. There 
are several manners, both quantitative and qualitative, in which this knowledge and skill 
are assessed: 
 

1. Grades in coursework. 
2. Yearly Review Form (notes credit hours accumulated, grades, and any faculty 

concerns) 
3. Doctoral Practicum Evaluation Form 
4. Supervisor-In-Training Evaluation Form 
5. Doctoral Student Teaching Evaluation Form. 
6. Written Comprehensive Exam 
7. Oral Defense 
8. Doctoral Internship Evaluation Form 
9. Capstone project Defense 

 
Measures Used to Assess and Improve Curriculum 
The curriculum for the Counselor Education and Supervision doctoral degree is based on 
the national standards of CACREP, which go through a formal, professional review 
process every several years with feedback from professionals within the field of 
counseling. In addition, the Counseling Program will review the curriculum to make sure 
that it continues to meet standards and meets the needs of students and other 
stakeholders. An assessment of the curriculum will be done in several ways: 
 

1. Alumni Surveys 
2. Review by faculty every 2 years. 
3. Review by Advisory Board composed of former students, agency personnel, 

and faculty from other universities every 2 years. 
4. The Program will apply for CACREP-accreditation. In this process the program 

will have to do a self-study documenting how standards are met and undergo a 
review process by CACREP every 8 years. In addition, a yearly report will be 
given to CACREP. The CACREP standards are addressed in the “Goals for 
Students”, “Student Outcomes Assessment Plan”, and “Program Assessment 
Plan” sections of this document. A summary of CACREP standards is below: 

 
Learning experiences beyond the entry-level are required in all of the following 

content areas: 
 

a. theories pertaining to the principles and practices of counseling, career 
development, group work, systems, and consultation; 
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b. theories and practices of counselor supervision; 
c. Instructional theory and methods relevant to Counselor Education and 

Supervision; 
d. competencies required to teach within institutions of higher education; 
e. pedagogy relevant to current social and cultural issues, including social 

change theory and advocacy action training; 
f. design and implementation of quantitative research and methodology, 

including univariate, multivariate, and single-subject design; 
g. design and implementation of qualitative research, including grounded 

theory, ethnographic, and phenomenological methodologies; 
h. models and methods of assessment and use of data; 
i. ethical and legal considerations in Counselor Education and Supervision 

(e.g., the ACA Code of Ethics); and 
j. the role of racial, ethnic, and cultural heritage, nationality, socioeconomic 

status, family structure, age, gender, sexual orientation, religious and 
spiritual beliefs, occupation, physical and mental status, local, regional, 
national, international perspective, and equity issues in Counselor 
Education and Supervision programs. 

 
It is expected that doctoral students will have experiences that are designed to: 

 
a. develop an area of professional counseling expertise; 
b. develop collaborative relationships with program faculty in teaching, 

supervision, research, professional writing, and service to the profession 
and to the public; 

c. foster participation in professional counseling organizations, including the 
Association for Counselor Education and Supervision (ACES) and ACA; 

d. meet criteria for appropriate credentials 
e. promote scholarly counseling research; and 
f. enhance technical competence. 

 
5. Doctoral student exit interviews. 

 
Measures Used to Assess Instruction 
Measures used to assess faculty instruction include student evaluation instruments 
(SEI’s), Alumni Surveys, Peer Observation Forms, and Doctoral student exit interviews. 
Evaluation of instruction is mandated by the tenure process and the GSU contract. In 
addition, students have an 
 

1. Student Evaluation Instruments (SEI’s) 
2. Alumni Surveys 
3. Peer Observation Forms 
4. Internship Supervisor Evaluations 
5. Site Evaluations   
6. Doctoral student exit interviews 
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12. Program Accreditation  
Describe the institution’s plans for seeking programmatic accreditation if applicable. 
 
The Program will apply for CACREP-accreditation. In this process the program will have 
to do a self-study documenting how standards are met and undergo a review process by 
CACREP every 8 years. In addition, a yearly report will be given to CACREP. A 
summary of CACREP standards is below: 

 
Learning experiences beyond the entry-level are required in all of the following 

content areas: 
 

k. theories pertaining to the principles and practices of counseling, career 
development, group work, systems, and consultation; 

l. theories and practices of counselor supervision; 
m. Instructional theory and methods relevant to Counselor Education and 

Supervision; 
n. competencies required to teach within institutions of higher education; 
o. pedagogy relevant to current social and cultural issues, including social 

change theory and advocacy action training; 
p. design and implementation of quantitative research and methodology, 

including univariate, multivariate, and single-subject design; 
q. design and implementation of qualitative research, including grounded 

theory, ethnographic, and phenomenological methodologies; 
r. models and methods of assessment and use of data; 
s. ethical and legal considerations in Counselor Education and Supervision 

(e.g., the ACA Code of Ethics); and 
t. the role of racial, ethnic, and cultural heritage, nationality, socioeconomic 

status, family structure, age, gender, sexual orientation, religious and 
spiritual beliefs, occupation, physical and mental status, local, regional, 
national, international perspective, and equity issues in Counselor 
Education and Supervision programs. 

 
It is expected that doctoral students will have experiences that are designed to: 

 
g. develop an area of professional counseling expertise; 
h. develop collaborative relationships with program faculty in teaching, 

supervision, research, professional writing, and service to the profession 
and to the public; 

i. foster participation in professional counseling organizations, including the 
Association for Counselor Education and Supervision (ACES) and ACA; 

j. meet criteria for appropriate credentials 
k. promote scholarly counseling research; and 
l. enhance technical competence. 

 
6. Doctoral student exit interviews. 
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13. Graduate Licensure  
Indicate if this program prepares graduates for entry into a career or profession that is regulated 
by the state of Illinois. If so, indicate how the program is aligned with licensure/certification 
and/or entitlement requirements. 
 
Licensure can be obtained at the masters level. All students admitted to the doctoral 
program are required to have a masters degree in counseling or the equivalent. Therefore, 
all students entering the program should already be license-eligible. 
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14. Program Assessment 
a. Describe the program’s assessment plan, which should include the following elements: 
serving a distinct student population; 
 Multiple performance measures, if necessary, that reflect the uniqueness of the academic 

program and discipline such as:  (1) standardized or other comprehensive examinations; 
(2) certification/licensure examinations; 

 Feedback from key stakeholders (current students, alumni, employers, graduate schools, 
etc.); and 

 Evidence of a formal feedback/improvement mechanism, i.e., that the program/unit has a 
regular review process in place and that the results of this process are used to improve 
curriculum, instruction, and learning. 

 The program assessment plan should indicate submission of a progress report during the 
3rd year of operation and participation in the IBHE’s 8-year program review process. 

 
 
 

MEASURES USED TO ASSESS AND IMPROVE STUDENT LEARNING, 
CURRICULUM, AND INSTRUCTION 

 
Measures of student learning will be multiple and linked to state and professional 
standards, the GSU mission statement, GSU Graduate Studies Competencies, and 
objectives of the Counselor Education and Supervision program.  This data will be 
collected by the Academic Advisor and Program Coordinator and is submitted every year 
to the College of Education every year, summary data will be submitted to CACREP 
(after receiving accreditation) every year, and a more detailed report is submitted to 
CACREP every four years. 
 
Measures Used to Assess and Improve Student Learning 
Using assessments to improve student learning includes actual assessment of the 
knowledge and skills a student has acquired. In a Counselor Education and Supervision 
program assessment knowledge would include content-oriented material (e.g. counseling 
theory, supervision theory, code of ethics, knowledge of human development) and insight 
into oneself and one’s influence on others. Skills would include communication and 
techniques related to counseling, supervising, teaching, researching, and writing. There 
are several manners, both quantitative and qualitative, in which this knowledge and skill 
are assessed: 
 

1. Grades in coursework. 
2. Yearly Review Form (notes credit hours accumulated, grades, and any faculty 

concerns) 
3. Doctoral Practicum Evaluation Form 
4. Supervisor-In-Training Evaluation Form 
5. Doctoral Student Teaching Evaluation Form. 
6. Written Comprehensive Exam 
7. Oral Defense 
8. Doctoral Internship Evaluation Form 
9. Capstone project Defense 
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Measures Used to Assess and Improve Curriculum 
The curriculum for the Counselor Education and Supervision doctoral degree is based on 
the national standards of CACREP, which go through a formal, professional review 
process every several years with feedback from professionals within the field of 
counseling. In addition, the Counseling Program will review the curriculum to make sure 
that it continues to meet standards and meets the needs of students and other 
stakeholders. An assessment of the curriculum will be done in several ways: 
 

1. Alumni Surveys 
2. Review by faculty every 2 years. 
3. Review by Advisory Board composed of former students, agency personnel, 

and faculty from other universities every 2 years. 
4. The Program will apply for CACREP-accreditation. In this process the 

program will have to do a self-study documenting how standards are met 
and undergo a review process by CACREP every 8 years. (The initial self-
study will coincide with the IBHE 3 year progress report.) In addition, a 
yearly report will be given to CACREP. The CACREP standards are 
addressed in the “Goals for Students”, “Student Outcomes Assessment 
Plan”, and “Program Assessment Plan” sections of this document. A 
summary of CACREP standards is below: 

 
Learning experiences beyond the entry-level are required in all of the following 

content areas: 
 

a. theories pertaining to the principles and practices of counseling, career 
development, group work, systems, and consultation; 

b. theories and practices of counselor supervision; 
c. Instructional theory and methods relevant to Counselor Education and 

Supervision; 
d. competencies required to teach within institutions of higher education; 
e. pedagogy relevant to current social and cultural issues, including social 

change theory and advocacy action training; 
f. design and implementation of quantitative research and methodology, 

including univariate, multivariate, and single-subject design; 
g. design and implementation of qualitative research, including grounded 

theory, ethnographic, and phenomenological methodologies; 
h. models and methods of assessment and use of data; 
i. ethical and legal considerations in Counselor Education and Supervision 

(e.g., the ACA Code of Ethics); and 
j. the role of racial, ethnic, and cultural heritage, nationality, socioeconomic 

status, family structure, age, gender, sexual orientation, religious and 
spiritual beliefs, occupation, physical and mental status, local, regional, 
national, international perspective, and equity issues in Counselor 
Education and Supervision programs. 
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It is expected that doctoral students will have experiences that are designed to: 
 

a. develop an area of professional counseling expertise; 
b. develop collaborative relationships with program faculty in teaching, 

supervision, research, professional writing, and service to the profession 
and to the public; 

c. foster participation in professional counseling organizations, including the 
Association for Counselor Education and Supervision (ACES) and ACA; 

d. meet criteria for appropriate credentials 
e. promote scholarly counseling research; and 
f. enhance technical competence. 

 
5. Doctoral student exit interviews. 

 
Measures Used to Assess Instruction 
Measures used to assess faculty instruction include student evaluation instruments 
(SEI’s), Alumni Surveys, Peer Observation Forms, and Doctoral student exit interviews. 
Evaluation of instruction is mandated by the tenure process and the GSU contract. In 
addition, students have an 
 

1. Student Evaluation Instruments (SEI’s) 
2. Alumni Surveys 
3. Peer Observation Forms 
4. Internship Supervisor Evaluations 
5. Site Evaluations   
6. Doctoral student exit interviews 

 
 
 
 

b. Identify measures to be used to assess and improve student learning, curriculum, and 
instruction. Evidence of success may include such specific outcomes as: 
 Percent pass rate of graduates on end-of-program certification/licensure examinations; 
 Enrollment of graduates in graduate and/or professional programs or other subsequent 

education; 
 Percent of graduates employed in the field; 
 Career advancement achieved by program graduates; 
 Graduate/employer satisfaction with the program; 
 Retention and graduation rates and time-to-degree completion; 
 Percent of students involved in faculty research or other projects; and 
 Percent of graduate students presenting or publishing papers. 

 
Measures to be used to improve student learning, curriculum, and instruction include the 
measures described in 14(a). In addition, the following statistics will be collected through 
university data, alumni surveys, and employer surveys. 
 

1. Graduate employment in the field 
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2. Employer surveys—satisfaction with graduates and information learned in 
the program (already send these at the masters level). 

3. Admission, retention, and graduation, and time-to-degree completion data 
4. Number of students and faculty presenting workshops, presenting at local, 

state, and national conferences, and publishing together. 
5. Five year post-graduation publishing rate of students. 
6. Alumni surveys—satisfaction with education (already send these at the 

masters level). 
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1st Year 2nd Year 3rd Year 4th Year 5th Year

Number of Program Majors (Fall headcount) 12 24 36 36 36

Annual Full-Time-Equivalent Majors 8 16 24 24 24

Annual Credit Hours in EXISTING Courses* 144 288 216 288 288

Annual Credit Hours in NEW Courses* 144 216 432 360 216

Annual Number of degrees Awarded 288 504 648 648 504

STUDENT ENROLLMENT PROJECTIONS FOR THE PROPOSED PROGRAM

*
Include credit hours generated by both majors and non-majors in courses offered by the academic unit directly 

responsible for the proposed program.

Enrollment Projections
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1st Year 2nd Year 3rd Year 4th Year

Personnel

    Faculty Count by # of FTE 0 1 1 0

Personal Services in $ 60,000 123,800 125,454

    Other Personnel Costs in $ 14,880 44,440 54,520 41,640

Supplies, Services, Equipment
1 

in $

Facilities in $

Total 14880 104440 178320 167094

Current Unit 15,000

Other Internal Sources
2

Federal Funds

Fees, Sales, Other Income 151,200 201,600 201,600

New State Appropriation
3

Total 15000 151200 201600 201600

1
 Includes expenditures for library resources.

Resource--current unit and tuition
3 

Complete table 2 if greater than zero.

Note:  Do not estimate inflationary factor.

           Narrative must accompany this table

Resources

2
 Reallocation within institution from other budgetary unit.

Estimated Costs and Sources of Funds for Proposed Program

Illinois Higher Education

Year of Operation

Expenditure

Estimated Costs
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1st Year 2nd Year 3rd Year 4th Year

Personnel

    Faculty Count by # of FTE 0 0 0 0

Personal Services in $ 0 0 0

    Other Personnel Expenditures 0 0 0 0

Supplies, Services, Equipment
1 

in $ 0 0 0 0

Facilities in $ 0 0 0 0

Total 0 0 0 0

1
 Includes expenditures for library resources.

Note:  Narrative must accompany this table

           

There are no NEW state 

appropriations requested-

-current resources will 

be re-allocated

Estimated Expenditures of New State Appropriations for Proposed Program

Illinois Higher Education

Year of Operation

Expenditures tied to New State Appropriation

Estimated Expenditures
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15. Budget Narrative 
Provide a brief narrative of the resource requirements included in the Budget Table. 
 
No additional state funding will be required. One new faculty member will be needed 
to accommodate the students enrolled in the GSU program in the first two years. An 
additional faculty member will be needed in years two and three. These increases will 
match the structure of Northern Illinois University’s and Southern Illinois University’s 
programs.  As previously noted, this program will provide certain courses that NIU and 
SIU-C do not include in their doctoral sequence, and also provide an alternative to 
students who live in the GSU area and would like to pursue a doctoral degree.  Teaching 
loads of faculty are not expected to be different from NIU’s and SIU-C’s structure, and 
the current faculty loads will not change if the additional faculty lines are secured as 
planned. 
 
The cost of hiring new faculty members can be managed by way of offering a differential 
tuition for students expected to enter into the program in cohorts of ten (see Tables 3-9).  
Counseling and counseling-related programs compared between SIU-C, NIU and GSU as 
of 2005 indicated that GSU’s cost per credit hour were less than NIU’s and SIU-C’s. 
However, SIU-C and NIU still increased their costs per credit hours in order to maintain 
their upper division programs.  Governors State University is in a position to double or at 
least differentially increase the cost per credit hour for its Ed.D. program and still be 
reasonably below the costs of the programs at these other institutions.  Support for this 
assertion can be located within the State of Illinois Board of Higher Education 2004-05 
Program Major Course of Study.   
 

ANNUAL STUDENT ENROLLMENT PROJECTIONS FOR THE NEW PROGRAM 
 

Cohort Model 
 

Program requires 48 credit 
hours for students meeting all 
prerequisite requirements 

Budget 
Year 

2nd 
Year 

3rd 
Year 

4th  
Year 

5th  
Year 

Number of Program majors 
(Fall headcount) 12 new 
students/year 

 
12 

 
24 

 
36 

 
36 

 
36 

Annual Full-Time Equivalent 
Majors 
Average student takes 6 credit 
hours/trimester and full-time 
is 9 credits/trimester 

 
 

8 

 
 

16 

 
 

24 

 
 

24 

 
 

24 

Annual Credit Hours in 
courses already taught 

 
72 

 
216 

 
144 

 
216 

 
216 

Annual Credit Hours in NEW 
Courses 

 
144 

 
216 

 
432 

 
360 

 
216 

 
Total Credit Hours 

 
216 

 
432 

 
576 

 
576 

 
432 

Comment [A1]: This is the full-time equivalent—
12 students at 6 credit hours equals 8 full-time 
students at 9 credit hours.
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The proposed budget for the Ed.D. program in Counselor Education and Supervision is as follows: 

Table 5. TOTAL RESOURCE REQUIREMENTS FOR THE NEW PROGRAM 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
Annual Number of degrees 
Awarded 

 
0 

 
0 

 
12 

 
12 

 
12 

  Current 
Year 

Budget 
Year 

1 

2nd Year 3rd Year 4th Year 

1. resource requirements 
 
 
Total 

 
 
 

0 

 
 
 
$14,880 

 
 
 
$100, 440 

 
 
 
$178,320  

 
 

 
 
 
$167, 094 

2. Resources Available 
from Federal Sources 

0 0 0 0 0

3. Resources Available 
from Other Non-State 

Sources 
 

Tuition 
 

 
 
 

0 
 
 

 
 
 

75,600 

 
 
 

$151,200 
 

 
 

 
201,600 

 
 
 

201,600 

4. Existing State 
Resources 

 

5. State Resources 
Available through 

Internal Reallocation 

 
 
 
 
 
 
  

 
 
 
 
 
 

 
 
 
 
 
 

 
 
 
 
 

 
 

 
 
 
 
 
 
 

6. New State Resources 
Required  

0 0 needed  0 needed 
 

0 needed  
 

0 
 




